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ABSTRACT 

The individualized Professional Development Process 
(IPDP) was developed for the Brookfield, Connecticut school district 
by a private consultant* Participation in JPDP is voluntary in 
Brookfield, However, once selected as a participant, a staff member 
goes through a professional development process. The individual, 
along with his immediate supervisor, meets with a consultant to 
clarify roles and responsibilities and' to negotiate a .set of 
performance objectives and indicators reflecting a self-selected 
professional development goal. During this meeting, a draft of a 
"personal action plan" is developed which spells out such things as: 
(1) the individual's topic, goal, and objectives; (2) anticipated 
problems and possible solutions; (3 ) "Resources needed; (4) sequenc<r 
of tasks and activities to be undertaken; (5) the plan's estimated 
cost; and (6) the project's benefits for the individual and school 
district. During a second meeting, the action plan and commitments 
are finalized. The action plan is carried out by the staff member 
with support from supervisor and consultant. Outcomes are evaluated 
against the plan's objectives and indicators by teaohex, supervisor, 
and consultant. A summary of each completed IPDP project is prepared 
and disseminated, and a cadre of participants is selected and tlTQined 
as if bi?, advisors. They assume the role of consultant during 
subs^gt^nt IPDP cycles. All steps are illustrated in the appendices. 
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INDIVIDUALIZED PROFESSIONAL DEVELOPMENT: A COOPERATIVE PROCESS THAT WORKS! i-, 

Hal Portner ♦) 

Teachers, like the students they te^ach, have individual^needs, abilities^ 
.-^-interests, and attitud^. Those who plan ii>-service education praams for 
teachers, vrithout accounting fof those individual differences, faft the 
probability that many professional development needs will not be met. 

Traditionally, ii>-service education' planner? have tried to determine indi- 
vidual needs b/ conducting "^surveys that ask teachers to recommend woi^cshops 
they would like offered by .their school district. Although *«iese surveys 
do help identify potential staff development activities, they^*? not satisfy . 
a mqre basic need of adult learners: that is, the need to have a voice in 
designing and planning their own specific aiid unique professional development' 
* experiences. 

Even when a number of workshop options are offered as a result of a needs 
survey, ifhere is seldom enough opportunity within large group sessions to 
.meet most ii^ividual needs. Few in-service activities of this nature -can 
effectively address the specific needs of both the kindergarten. and high 
school teacher? the art and music teachers* special concerns? or the need 
of a principal to help transfer theory into practice. 

- \ In addition, attempts to address a wide diversify of identified needs through 
workshops or special courses are often abandoned because only one or two ii>- 
dividuals expressed a particular need, thus making a woldcshop on that topic 
impraqtical to implement. When 15 or 20 teachers opt for a particular act- 
ivity, it may be scheduled. However, such a workshop usually deals only ^ ^ 
with, the generic topic and cannot readily respond to the subtile differences 
of detail required by individual participants. ^ , . 



The Brookfleld Experience ' "kiii 

The Brookfleld, Connecticut school district, through Its Staff Development 
Committee, had conducted a comprehensive and generally effective professional 
■ development program for, several years. However, a serious gap In the pro- 
gram became evident over time. It was found that the diversity of unique 
individual professional development needs were not, being met within the ex- 
istlng in-service progra^i and budget. In order to close that gap and to 

^ address the speclf:^c needs being expressed by individual teachers and admin- 

Istrators, the Brookfleld Staff Development Committee, with the a^Jroval of 

O the. district's professional, staff and board of education, applied 'for and wad^ 

H awarded a Connecticut State Department of Education Mini Grant for Professional ^ 

1^ . Development. > 

OJ ' • - ■ 
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Upon notification of the Mini Grant award, Brookfield contracted fon the ^ 
consultantcy services of the author to refine and implement an Individual- • 
ized Professional Development Process (IPDP)* Details of the IFDP were 
cornraunicated to the Brookfield professional staff* Applications , to partici- 
pate in the project were received by the representative Staff ^ Pevelopment 
Comniittee and participant selections >/ere made.b^sed on predetermined criteria. 

Appendix A illustrates the role played* by the cooperating organizations and 
individuals in the Brookfield IPDP program. 

The IPDP Process ' ' ' , , 

Underlying the IPDP concept are the f611owing/. principles consistant vfith 
adult learning theoiT": * ' , ' ^ 

. Learning is viewed as problem-centered rather than subject-centered. 
Learning is directed toward feal, issues addressed by the learner . 
within his or her current jrofessioyial situation. 

Adults are motivated to learn because of experi^ced needB and in- 
i^erests. ^ ^ ' 

. Adults have a deep needwbo be self-directing; therefore, they must 
, be instrumental in designing their own strategies to meet their own 
^ identified nee&s and interests. • ^ 

; In order to conceptualize^ their strategies and reinforce their cSwn 
motivation in the j?est way, adults require the commitment and support 
of significant others in a non-threatening envi'ponrfent. ^ 

Participation in IPDP is voluntary in Brookfield. ' Once selected as a par- 
ticipant, a staff member goes through l^e following 'prpcess: . 

1. The indivixlual, along with his or her immediate supervisor meets 
with a consultant/advisor to^ clacify roles and , responsibilities and 
to negotiate a set of performance objectives and indicators r^ect- ' 

/ ing a self-selected professional development go^. 

2. During this initial meeting, a draft of a personal action plan is de- 
veloped. The action plan spells out: ^> 

. the individual's topic, goal and objectives. 

. anticipated problems in meeting the objectives- and some possible 
solutions. 

' \ 

. resourses needed to accofhAlish the otijectives. 

. the sequence of tasks and Sictivities to^ be Undertaken along" with 
realistic time lines for each. ^ 

. the estimated cost of implementing the plan. ' ' ^ 

. the expected benefits of thdpropoagd project to both th^ individual 
and the school district. J'^ 
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3» During a second meeting, the action plan is finalized and commit- 
ments are formalized. See appendix B for an example^ of a finalized 
IPDP action plan. ' » * 

If 

4. The action plan is carried out by the staff member who is supported 
in various ways by the supervisor' and constiltant/advisor. There is 
a sharing of responsiigility, a team effort toward the successful 
accomplishment of the- individual's pro'ject. 

5. Outcomes are evaluated against the plan's objective^ and indicator^* 
The iixiividiial, supejrvisor and consultant share in this evaluation 
procedure. ' ^ • ^ 

6. A summary of each completed IPDP project is prepared and disseminated. 
See appendix C for summaries of several completed IPDP projects in 
Brookfieid. 

7. A cadre-ro/partici^ants is selected and trained as IPDP advisors. 
They assume the role of the consultant during subsequent IPDP cycles* 

Brookfieid teachers, administrators and board of ^education members are ex- 
cited about the quality and impact of IPDP on the educational process. 
Although the more traditional professional development in-service program 
is still providing a wide variety of activities to meet group needs, IPDP 
has become an important and growing component. The Brookfieid school dis- 
trict now funds IPDP through reallocation of its sabatical line item of ^the 
district's budget. 

* ♦ 

IPDP and Teacher Evaluation 

Th6re is also a natural relationship between IPDP and the teacher evaluation 
process. The potential for this relationship was recognized by administra- 
tors of the West Springfield, Massachusetts school district. West Springfield 
applied for 'and was awarded a Commonwealth Inservice Institute Grant from the 
Massachusetts Sfe6(le Department of Education to develop a teacher evaluation 
process which incorporates the IPDP concept. A team of administrators and 
supervisors met weekly for three months during the spring of 1983 with the 
( author as project co2;isultant. A West Springfield Teacher Evaluation Process 
^^estStep) was drafted along with two, supporting manuals: a teachers' hand- 

. book, and a supervisors' guide. Appendix D outlines the WestStep process. 

\ 7 . • 

The West Springfield Teachers' A/sociation is presently considering applying 
for a. similar Inservice^ Instit^fte grant which would support a review of the 
administrator's plan from t]fe teacher's perspective. The goal is to negotiate 
an IPDP-based teacher evaluation process into the teacher's contact to be 
implemented during the l984--o5 school year. ^ 
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CONSULTANT 



Role & Responsibility 

« Counseling & Guidance 

• Clarif4pation 

« Resources ^ ^ > 

. Commitment 



IMMEDIATE SUPERVISOR 
OF PARTICIPANT 

Role & Responsibility 



1. ^ - ^ 



1 

OUTCOMES 


* 







Appendix B 




Sraie the specific area{s) or topics yod have picked for improvement. 



H 
O 

m 

D 



Research materials for slow learners deficient in the me- 
• chanics of writing, 'for example in .the areas of Capi- 
talization, Punctuation, and Usage. 



What do ycu want to accomplish? What is your purpose, or Droad obiective'? 



> 

o 

-3 

03 

© 



'1. To .'broaden 'and increase my knowledge of materials for 
.'• slow learners at the High School level in the above 
ar:ea . • , 

To apply thi^ knowledge in my teaching. 

'3. Tb,sshare this knowledge^ with fellow members, of the'. 
* English de^rtment. 



How will you Know what you've accomplished'^ Your specific targets or yard- 
sijcKs oy which you will measure improvement 

\ 'A resource bank listing available materials at BHS by 
L'^kill, manner of presentation, and level of difficulty 
will have been developed. 



!3 
.< 
o 
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2. Available materials which are at present scattered • 
aroxind the .building, will have been coordinated. In- 
cluded are texts,, workbook-s, and filmstrips. 

3 Major publishers have' been contacted to find out what 
new materials are 'availably Copies have been acquired , 
if possible. 

4. A resource booksh^elf , of the above materials will have 
been developed. ' ♦ ^ 
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# GOALS (continued) ' * , 

5*. A list of requested m^tei'ials for next year's budget will 
^'have been prepared, *, ' " . 

6. ' My results^with fellow department members will have been j 

shared and their input- .received. 

7. Results will have applied to basic £n?;lish classes. : 
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PROBLEMS 



Wnat barrios, resistance, inter- 
ruptions, obstacles, etc. (anticipated 
and unfor'ese(en) mj^ht you en- 
counter ^as you implement- your Ac- 
tion Plan? Number them. 

!• Finding time to complete 
the above tasks. 

2. Finding materials which 
are currently squirreled 

/ ajway in scattered loca- 
tions throughout' the. buil- 
ding. 

3. * *Need for clerical/secretar 

ial help. to -type letters 
emd coordinate correspon- 
dence . * 

4. Development of a logical 
format for resource bank. 

5. Finding sources of mater-* 
ials. , ie.' Publishers r etc 

6. Develop a means of sharing 
with English and Special 
Education Coileagues. 

7. *Find out: about pertinent 
, V conferencedf workshops ^ 



SOLUTIONS 



' How do you plan to avoid or to deal 
with the problems that ^Duve ip^ 
enumerated? Number to cb^esponfj 
with your list at the left. 

1. ' Using conference period ^ 

and vacation time. AlsOf 
perhaps one' professional^^, 
for "Treasure Hunt". > 

2. To ask colleagues in the 
English^ Special Educa- 
tion^ and Library for 
theif help and input, 

3. Make arrangements^ for 
"'^Senior student in office 

practice class to assist. 



4. 



To make a card index and 
devise a library check 
out system. ' 



5. Bigin with Department 
Head's catalog fi^le^ then 
check with WesConn and 
possibly UConn. 

6. Presentation at. English 
and Special Education 

'department meetings and 
ditto a quick ready ref- 
erenqe guide. ^ 



pp. 
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What people will you need to implement This plan? Time recjuired? (Did you in- 
clude your o^n time?) What other resources — equipment, materials, out- 
side assistance? . * ' 

' \ 

1. Assistance .and supervision by Alide Tuffs f English 
Department chaiinftan. 

2. Clerical help with letters. 

3. Stationery, postage, file cards, etc. 

4. Shelf space in library an<f/or seminar room. 

5. visits to westConn'and UConn to study curriculum re- 
sources. ' . . ,' 

6. Fees and travel to conferences aoid/or workshops. 
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SOLUTIONS (continued) * ^ V* ' ^ ' 

7\ ehefl^ with NCTE anci local colleges foe conference , schedules, then 
arrange for professional days. » ^ . 
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List in sequence the steps refluired to bring about the 
desired cj;»ange. Indicate the time period for each in 
the colurhn. to the rights using actual calendar dajes* 
and estimates of the' number of hours required for 
e^ch activity listed. . 

1. Dev^ppment of' card filp based on - 
skills -as listed in Warriner's ' 
Grammar (our present text) . Will 
be based orv chapters on Capitali- 
zation^ Piihctuation ^ and Usage. 

> ' r 

2. "Treasure*, Hunt" to locate materials 
in-^buiiding. ^ * ♦ 
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^j Ji^ttejrs ^to publishers ^ *' 

4, -Development g-f resource shelf. ^ 

^5.* Prepare a list' of proposed purchases 
^or next year's budget. 

^ ♦<* » * . • ^ 

6. Attend appropriate conferences for'-' 
/ workshops . 

\ ; . ^ ' ^ 

7^ Share results wiljh English and Specia 
Education depairtment. 



TIME 



6 Hours-Tp 
February 1. 



4-6 Hours?- 
Pebruary 1 
to 11. 

Month of Febru- 
ary. 

On Going. Feb^ 

ruary-June 
Jlay 30 



Appropriate 
Dates 

Late May 

1 Hour Pres- 
entcltiion 
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• List the costs of implementing your action plan. 

Cleri^cal helpV 6 hours at $3*35-- 

Conference/workshop Pees^ Approximately— 

Costs for sample texts and professtional 
materials — . 

Travel — 

Supplies — . . 

(Course Tuition? — $300.00) 



$ 20.10 
$100.00 

$ 50.00 
$ 40.00 
$ 30.00 
$240.10 
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iremze the benefits and estimate the value ol any intangible benefits. ' 

1. Systemizes present resources for- easier access and use 
by classroom teachers. 

2. Gives classroom teacher more tools to use in basic 
English class . • ^ 

3. Application of materials will lead to more effective 
instruction for basic English students and increased 
learning. 

4. * More efficient ordering of texts for future years. 

5. Increases my resources for dealing, with this type of 
student. 
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In Signing below, we agree to make the commitment of time and money 
needea to carry out this Action Plan 5s outlined. We further agree to meet at 
the time(s) noted below to review progress and modify the schedule of Ac- 
: viiies descnbed on Page 2 as may be needed to achieve our Goals and 
ihoroby meet our Objectives 



;.gnaiures 



Today's date: /O/^ l[}/9tL 



Date/ Time for Progress 
Review{s) 
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Appendix C , 
INDIVIDUAL PRQEESSIONAL rEVELQEWENI'PLAN 



staff' MEMBER: 



English -Teacher, 



Hi^ School 



IPDP TOPIC: Resource material file: Basic English 



GOALj 



To organize, catalogue, and utilise a collection of 
materials for xjse with students deficient in basic Ehglish 
skills 



EESCRIP nC^ 

OF AcnvmES: 



A shelf in the High School Seminar Room houses the start 
of cUtn^^ resource bank of materials. She has developed 
a card file of the resources in the bank. The file is 
arranged by skill areas and is coded to help the user 
easily locate materials in the bank, especially in the areas 
of capitalization, punctuation, and xjsage. aiett+ collected 
the^terials by conducting a "treasure hunt" throughout the 
school, carefully reviewing Warringer's Grammer (the text 
used in her classes) contacting puDiisners ror samples and 
digging throu^ the English Department's catalogue file. 



BENEFITS Althou^ jury duty delayed sane of c l . <'«+'s : IPDP activities , 

AND ommiES- a respectable amount of materials have beei housed and 
AND ouruxini. ^^Z^^ cuer^ • is 'using her resource bank to ^tack 

"spot difficulties"' experienced by her slow leamefs. Ci.e.n+ 
plSis to follow throu^ on her W by sharing her resource 
bank with colleagues, regularly adding to the collection ot 
materials, reviewing other school districts' resotirce banks 
and taking a related course. 



INDIVIDUAL PI«3FESSI&NAL DEVELDPMENT PLAN 



STAFF MEMBERS: 



Asst. Principal 



School, and 



- Hig^i S c hool- 



IPDP TOPIC: 



Compilation of Graduating Class Data 



GOAL: 



To research and prepare a report oSe the academic and 
transient patterns of the 1982 graduating class 



DESCRIP TK^ 
OF ALTiViTibS: 



Using existing resources and data froirStudent question- 
naires, ciie^nis prepared an in-depth report foif 
Board of Education, Administration, and curriculum planners. 
The report contains information regarding senior student 
enrollment in honors, basic, and sequential courses; an 
analysis of graduates' SAT Scores, class rank, prospective 
plans, and final college choices; the number of years each 
student has spent in the Brookfield School System; the year 
and reasons for some students dropping out of school; an IQ 
score distribution; and a breakdown of achievanent test 
scores in varioxas subject areas. 



BENEFITS Cllen+s expect this report will assist policy makers 

AND OUTCCMES: and curriculum planners in their efforts to make the Brook- 
field educational program more, effective in terms of post 
• * school needs of graduates. 



s 
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STAFF MEMBER: 



INDIVIDUAL PROFESSIONAL raiVELOPMENT PLAN 
Spepial Education Dept . , ■ 



Hi^ School 



IPDP- TOPIC: Cg[qnitpr Use in Special Education 



GOAL: 



DESCRIPTKa^ 

OF AcnvrriES: 



To develop the taowledge and understanding necessary to 
acqimint ImR and LD students with caqniters and the role gX 
computers in society 



Tn order to acquire basic conputer literacy. participated 
£ a bSi^^^cSuter coSsTSff ered evenings through Brook- 
Seld^^SuS?Education Srogram. .He also, added to his 
SdersL«Sg of cobputers by'^asking fo^^^^^^^^^^^^^^P . 
Sot hiSTschool s^ts and teachers who knew nore th^ he 
SStT subject. Xlie«t arranged for ^j^l'siSSoS^L 
systems to observe ccoiTuters used ?ii renfediaL f^l^f^-^^^ 
rpsearched the availability of software in fundamental social 
SSJf SdT^Sng -areS and is learning how to program the 
high school's cccoputers. 



BENEFITS 
AND OUrCCMES: 



Tn nreoare for the infusion of ccirputers in his classes. cA[^ 
Ss^?ed MrLth curriculm for sever4 Special Sluc^tion 
^Sd^ by introducing the calculator ^d its bgjx functions . 
' Solans to write programs which can meet his students 
aSdidc/vocational needs. He also intends to wi^ite A 
?SpSS to support his plans and to fund the purchase of two 
computers for his classrocxn. - 
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INDIVUXML PKQFESSICNAL DEVELOIWEOT PLAN 



STAFP" MFMRKR; 



■ Principal 



Schcx3l/Asst. Principal 



f 



School 



IPDP TOPIC: 



Educational Law 



GOAL: 



r 
r 



To becare more knowledgeable of Federal and State law 
pertaining to: 

o contracts ec^^^d into by a public agency 
o teacher negligence and liability issues, and 
o teacher tenure and dismissal 



DESCRIF TICN 
OF ACTIVITIES: 



Client coopleted a 6-credit coarse in. Educational Law at the 
Ihiversity of Bridgeport, purchased and read several books 
on the subject", an^ interviewed .jseveral area "experts" on 
school law. CKitA has conpiled and catalogued material -and 
information related, to contracts, negligence, and tenure 
which he- plans to update regularly. 



BENEFITS 
AND OUrCCMES: 



r 



In addition to. the credits. earned, has increased his 
ability to deal with emergency situations and to help 
teachers understand and function within negligence and 
liability lara. -He feels' that teachers can "relax and thus 
be able to do 'a'Tsetter job" when they are familiar with 
their legal Responsibilities and options.. CI'^'^t 's partici- 
pation in the IPDP project has had a positive influence on 
his abilities as an educational leader and' his credibility 
as an administrator. 
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STAFF MEMBER: 



INDIVIDUAL PROFESSIONAL DEVELOEMENr PLAN 



5th grade classroon teacher, 



School 



' IPDP TOPIC: Teaching Local History Ihrcu^ Dramatics 



GOAL: 



To research and write a play based on the contribution of- a 
local heroine to the American Fevolutxiion^ 

To produce the play involving all 5th grade students in 
staging, production, scenery, and acting 



DESCRimON CM took the course "Writing for Children" at Western Conn. 

nfSvmES- Stlte College, spoke with local historians and researched . 

OFAOnvrriES. ^^iS a?l^iii^-eucns and'the Danbury^ She then 

^ote?three-act play, 'Ihe Minute Vfcnian", based on the • 
SSSiSutSTo? sybil Luddington. a local R?volution^ War 
hSdSe In additlori to involving her students in many 
2?eSs'of thfp^oduction, cli..+ received assistance foom 
narents the school's custodian, and teachers. The plan 
S^raSd a' military drill, choral speaking, art, and music. 

. 

Clie^f 's ability to write for children and her knowledge >of . 
loSl history Sproved greatly. The project became a total, 
school effort providing the opportunity for staff to ^rk_ 
toSther on a cotmm tbene. Ihe students gained nuch in 
SleSe^f history, speaking and acting skills. ^lay pro- 
SiS^^and experSnced the joys of engaging in . successful 
team effort. , 



BENEFITS 
AND OtrrCCMES: 



ERIC 
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INDIVIDUAL PRDFESSiaiAL DEVELQPMENr PLAN 



STAFF MEMBER: 



4th grade teacher, 



School 



IPDP TOPIC: * Instructiptj^ Igprovement :' Heading ^ 



GOAL: 



To upgrade ability to improve -the reading skills, specifically 
vocabulary and coaprehension of below grad^ level readers in 
grade 4 » 



DESCRIP riON - 
OF ACTIV^^ES^! 



Clienf tbok the course, "Practicun in Reading" at Western Com. 
Statje College during which she modified her reading curriculum 
' to- better nieet the vocabulary and ccnprdiension needs of her 
lower level students . She" also redesigned her testing program 
to ncre accurately measure what was tau^t. Client pranged 
for her college instructor to observe and critique sever^L of 
her classes and to suggest alternative activities and materials 
to help achieve better results. 



BENEFITS 
AND OUTCCMES: 



tVevit and her principal are pleased with the degree of student 
improvement evidenced since the start of her IPDP project. In 
addition to increasing thetr reading scores, students are 
generally less tense and more verbal than before. 
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lOIVIDUAL PRDFESSIOIAL ffiVELQIWENr PLAN 



STAE?' MEMBER: 



Electxonics Teacher, 



Hi^ School 



IPDP .TOPIC: ) Instructional liiprovement: Electronics 



r 



GOAL: 



Tb up^ade knov^ledge of , and experience with electronic ' 
circuits and saniconductor devices and' apply that Imowledge 
to. classroom activities 



PESCRIP TIC^ 
OF ACTlVlTliSi 



CWeyi is systematically ccapleting a self -instruction course 
in electronic circuitry and semiconductor devices offered 
throu^ Heathkit, Inc. The course consists of a sequentially 
:-pacedWkbook and unit exams in ten are^ and ixicludes a 
- ''traiiier" which is a piece of equipment which allows hands- 
-on application of and experimentation with his newly acquojred 
skills and knowledge. 



BENEFITS 
AND OUfOCMES: 



cr.er.t feels -that he is now better able to understand and.work 
with the latest theories, materials, and^applications in ttie 
rapidly advancing field of electronics He has already 
sSrted to incorporate his- updated abilities, mto his teach- 
iiig and is sharing hi^^owh learnings with'his students and 
colleagues. ^ 
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indivuxiAl prdfessi(»ial develjoement plan 



STAEF IPIBER: 



Guidance Counselor, 



Hi^ School 



IPDP TOPIC: 



F^ly Systems Counseling 



GOAL: 



r 



To becoDB more toiowledgeable in family systems counseling 
and to share this information with colleagues so that they 
too can develop the concepts and awareness to work more ^ ■ 
effectively with stude n ts 



DESCRIPng^ 
OF ALTlViTlES 



BENEFITS » 
AND OUTCOMES: 



Ciie*^+ attended workshops at the Harvard Medical School 
Department of Psychiatry and the Ackerman Institute for 
Family^ Therapy in New York. 



"The project activities added considerably to clienHs extensive 
background in counseling and family therapy. He is using 
the newly acquired techniques, in his covmseling and plans Co 
conduct an inservice workshop on ''School Problems: A Family 
Systems Approach** to interested staff meirbers 



/ 



INDIVIDUAL PFDEESSIONAL raWELOEMENT PLAN 



STAFF MEMBER: 



Teacher of the AcadanLcally Talented, 
Hi^ School 



IPDP TOPIC: ^Interdisciplinary Team Teaching 



GQ^: 



To Increase knowledge of 'the hunanities and sciences and 
the Interrelationships between the two disciplines 

To -develop an- Interdisciplinary team' teaching approach to 
humanities . \ ' 



EESCRIP TION 

OF AcnvmES: 



riichf has acquired and read a. nucober of books and articles 
• for content and ideas-. She has contacted both the State 
and national humanities councils and conducted an mc 
search for process and model program infOTmation. ^Y^lff 
also arranged to visit other school districts identified as 
having Interdisciplinary programs and has disucssed her 
project with her Wesleyan University professor and.^tor. 



•BENEHTS 
AND OUTCCMES: 



Clleh+has enhanced her knowledge of both the content and " 
process of Interdisciplinary, team teaching of the humanities 
. Sd sciences. She is applying her learning to her cl^sroom 
and plans to actively develop and implement a new coufse ot 
stucfy incorporating humanities/science into an interdisci- 
plinary team teaching format. 
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INDIVipUAL PRDEESSIONAL EEVELQEMENT PIAN 



• STfiPT MEMBEEir 



Hoooe aruirSchool Coordisatori 



Schools" 



HTJP TOPIC: ' Educational Legislat:±3n 



GOAL: 



To beccDK familiar wit^ current and pending State and Federal 
legislation x^hich affects education 



OF AcnvrriES: 



Client has been compiling a file of newspaper ai^ticles and 
govemiaent publications dealing vath educational legislation.' 
In order to gain insist ilito the legislative process, die«+ 
plans to attend a State legislative session when an educa- 
.tional issue is scheduled for action. Discussions with State 
Departnfint of Education officials, legislators, and legislative 
reporters are being planned. 



BENEFITS 
AND OUTOOMES: 



CXiey& expects to share insists and liitormation she collects 
with appropriate staff. She will periodically post material 
in schools and discuss issues with colleagues when requested. 

Cl!e*it hopes to beconfi an Informed resource on educational 
legislation for the district's educationa]>planners . 
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M)IViP)UAL PROFESSIONAL DEVEDOEWENT PLAN 



SIS^ ME2#3l: . Counselor, ^ School 

IPDP TOPIC: Educational and Psycho}.Ggical Assessment 



\ 



GOALS; ' o To upSate ability to effectively perform educational and 
psychological testing 

o To acdtnulate credits toward state iertification as\ a school 
psychologist so as to better serve in a- newly assigned 

• position. ^ " ' 

» 

DESCRIPnON tHe«+ has successfully ccinpleted the course ''Educat^ 

OF aSS^TIES: Psychological Assessnnnt. II" at Fairfield University While 

• taking the course, ci;en+ applied her ongoing learning to her 
• job responsibilities by -assisting In student testing and 

' participating Jji diagnostic team meetings . 



BENEFITS Clife^+ 'has become raare knowledgeable of and ccmpetent in the 

AND OLTTCCMES: performance of her new assignment at ■ ^« 

£e project has helped support and give direction 'to her plans 
to become a certified school psychologist and .£l.en+ is looking 
forward to serving the district in that capacity. ' 
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INDIVIDUAL PRDFESSIC^IAL EEVELOPMENT PLAN 



1STSEF MEMESERT 



'5th grade teacher^ 



School 



IPDP TOPIC: 



Computer Literacy 



GOALS: 



o To \jpgrade ccnfiuter- related understanding, knowledge, -, 
and abilities 

o To learn ^ to u^e the school's cocputers with studertts 



rESCRIPTICN 
OF ACnVITIES: 



BENEFITS 
AND OirrCCMES: 



cV.wV enrolled In two computer courses offered t^otigji th^ 
Brookfield Continuing EducationTProgram. , She c^txucted a 
slnple program for the computer and spent considerable tame . 
practicing^n the school's Apple II equipment ./cl.en+ observed 
other classes using computers, talked wxth students and staft * 
'cinputer "whizzes", ahd joiried'the district's comber comr 
Mttee She plans to research classroom application procedures 
and wiil introduce the conpiter to -her students as equipment . 
becomes available. . 



dlie«+ now has positive feelings and increased confidence ^ 
rekardine the use of computers in the clas^roota. She has 
beSm to accunulate materials (r.e;, books;/ texts, papers fron^ . 
oSS Sstricts and colleges) which de^ ^ith computer liferacy 
and application in the elementary schoolsi She hopes to put 
together some nrini-units on teaching coifl^ter use to her 
students. 



- * 
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INDIVmi^ PM)fES6IC3NAL TSiVElJCpiENr PLAN 



S5AFF MEMBER: 



Special Services 



Hi^ School 



■WD? TOPIC:*' 
7 



\gQAL:' / 



Bilingual Studeftt Assessment • • , 

— — " ^ 

To develop the ability and methodology to aecurately^ . 
diagnose -whether langiiage difficulty is the real problon 
■ faged by bilingual students" suspected of having d handi- 
c^ing learning disability 



ASCRIP TION . 
■ OF ACTIVITIES.: 

•r • 



ClienfTias taken courses in Spanish at FaJ&field University 
and B^luating the Bilingual Child at Willimantic , She has 
visiiSed other school districts to observe their processes 
and ilHterials: Cl"icKt\has spoken with serveral educators who ' 
are experienced in bilingual testing and .is pow in the profcess 
of acquiring -and developing her own set of bilingual -testing^ 
instruments . ' ' • * , '* 



BENEFITS 
AND OUTCCMES: 



Client now has a deeper insight 'into linguistios and the . . . 
problenB faced by bilingual students/ She is better able to 
prescribe to students wflfch. varioiis^carmunicatipn problems 
and is prepared to diagnose more accurately thafi before the 
potential handic^ing conditions of 'bilingyad^'students. 
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WestStep . APPENDIX D 

West Springfield Teacher Evaluation Process 

Developed under a grant from the Conu^onwealth Inservice Institute 
. * ^ ' Hal Porbner, Consultant * " 

• * 

PTjmjUISITES 

Teachers, administrators and school committee members must have a common 
understanding of: 

. the mission, goals and objectives of the West Spririgfield 
V school district; 

.the factors which describe a competent teacher and -administrator 
in the district; and 

. the job-related responsibilities of the professional staff as 
defined by SEA and LEA guidelines, policies and regulations. 

In addition, there must be a shared set of expectations regarding classroom 
climate, instructional practices, curriculum implementatign^ -andstudent learn- 
' ing c^nd performance. 

These basic understandings and expectations provide the criteria upon which 
the evaluation process is determined to be contributing to the profes,sional 
development of the staff, and ultimately to the improvement of instruction. 

THE PROCESS 

This is a cooperative process. Tcgether, the teacher and supervisor* 'develop 
an Individualized Professional Development Plan (IPDP). The IPDP details the 
steps to be taken to iqiprove one specific aspect of the teacher's effectiveness 
on the job. The teacher is responsible for carrying out the plaij.^ It is the 
supervisor's responsibility to provide appropriate resources and axpport.- 

I 

f 

There are eight steps to the process: 

STEP I ' Assessment of Strengths and Areas Needing Improvetpent - 

The teacher and supervisor gather objective and subjective data con-" 
cerning the teacher's performance in the instructional or administra- 
^ ' , ^ tive process. Methods by which ^this data gathering is carried o\i%^ 

'^include, but are not 3^iipited to: 

. Self 'assessment - the teacher takes a critical look at 
him or herself in terms of percieved strengths and weak- 
nesses in the various areas of professional competence 
(^ee Form A). 

. Preliminary observation - the supervisor obser^/es the teacher 
in the instructional/administrative setting. The purpose of 
this p^elimina^y observation is to gain insights into, those 
job performance practices which are ^fective and those which r/i*/^^ 
benefit from improvement. It is not intended that 'the data 
collected during this observation be used as the basis for a 
fitial evaluation report (see Form B). 
*The term "teacher" throughout this section refers to any professional staff 
member being evaluated through this process. IJSttperWsor" defers to the person 
Q conducting the evaluation.. ' - ' ' * 
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Data review - both the supervisor and the teacher examine 
such data as student records, lesson pj^ans and other docu- 
mentation which might provide insight^-into teacher strengths 
and prof|psicmal development needs. 

. Student/peer assessment of ' teachers (optional)*- teachers may 
elicit student and/or peer perceptions of their effectiveness, 
styles, etc. as another source of <fli'ta,(see Form C). 

STEP 2 Analysis of Data , 

The teacher and supervisor independently review the collected data 
and draft separate sets of teacher strengths and areas 'for improve- 
ment. These lists should be as specific as possible and priorities 
for professional development needs should be indicated • 

ST: ' 3 Action Planning Conference 

4 

The teacher and supervisor agree on a professional development 
objective to be achieved by the teacher. The objective is worded 
so as to contain measurable outcomes and shoiild state a daedline date. 
Also discussed at this conference are resources needed, activities to 
be undertaken, etc. (see Form D). -The outcome of this conference ia^ 
a draft of " the teacher's IPDP. < 

STEP 4 Commitment to the IPDP 



'The final action plan is prepared and signed by the teacher and 
submitted to the supervisor within five days after the planning 
conference. The supervisor elects either to sign the IPDP thereby 
approving the plan arid agreeing tcf its support, or the supervisor 
schedules additional conferences vyith the teacher to negotiate a 
modification of the plan. 



STEP 5 IPDP Implementation 

The teacher carries out the action plan, 
the agreeded upon support. 

STEP 6 Interim Conference'^ 



The supervisor provides 



At approximately the mid-point of the ±naplemehtation period, tlie 
supervisor meets with the teacher to monitor and assess the progress 
ol' the plan. If necessary, the plan is adjusted to realistically 
deal with the need- for' any major changes.* - 

STEP 7 FlW Observation 

Thfe supervisor observes the teacher in -the classroom (or other job- 
rei,ated activity specified by the plan's objective). Focus is on 
^thej^extent to' which -the objective(s) of the IPDP have been met. 
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STEF&'- 'SummarT Conference-'aiidr-Report- 

A confereifce between the supervisor and teacher is held as soon 
after the final observation as possible during which the supervisor 
"feeds back" to the teacjjer ah assessment of the effectiveness of 
the action plan. A sunnnarjr report (see Form E) is prepared by the 
supervisor, signed by both parties, shar.i with the Superintendent 
of Schools and made part of the teacher's personfael file. 

The following flow chart graphically illustrate's this process. 
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